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Abstract: - Autism is a lifelong disability that affects the way a person communicates.  Group work and 

collaboration are difficult for children with autism. Weather a child is diagnosed with high functioning autism, 

the likelihood of that child facing significant challenges in school is fairly high. Children who have autism - 

like traits prevent successful social interactions will need support of some kind in order to learn interpersonal 

skills. Different programs for teaching social inclusion and integration exist. This paper seeks to find which 

techniques and strategies exist to help children with autism to succeed socially and academically. To 

effectively teach students with autism should implement strategies like using visual support, structured 

routines and sensory friendly environment, while also focusing on individual learning style and social skill 

development. 

Introduction: -  

Inclusion is an approach for teaching special children in mainstream classes with normal children. The purpose 

of inclusion is to make sure that student with disability are integrated in the general education setting for as 

much of the day as possible, with the supports they need to be successful inclusion includes allocating the 

time, resources, strategies, interventions and appropriate student supports. Inclusion strategies refer to any 

number of teaching approaches that address the need of students with a variety of backgrounds, learning styles 

and abilities. These strategies contribute to an overall inclusive learning environment, in which student feel 

equally valued. Legislative mandates such as No Child Left Behind and the Individuals with Disabilities 

Education Act require that student with disabilities not only be exposed to the general education curriculum, 

but demonstrate progress in it as well. This includes student with autism.  

The word “Autism” comes from the greek word “autos” which means “self”. The term describes from the 

social interaction – hence an isolated self. Eugen Bleuler, a swiss psychiatrist was the first person to use the 

term Autism. Autism is a complex developmental disability that typically appears during the first three years 

of life. This is the result of neurological disorder that affects the functioning of the brain. Autism is four times 

prevalent in the boys than girls. The abilities of an autistic child may fluctuate from day to day due to 

difficulties in processing, concentration or anxiety. Children on the autism have difficulty relating to others in 

a meaningful way. Their ability to develop friendship is generally limited as their capacity to understand other 

people’s emotional expression. Autism affects the normal development of the brain in the five major areas are 

communication, social interaction, sensory impairment, play and behavior. Every person with autism has a 

unique personality and characteristics. 
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Characteristics of Students with Autism: - Characteristics which are included in the criteria for the diagnosis 

of autism fall into the three major categories: -  

Social Characteristics: -  

1. Children may have difficulty understand social cues and reading other’s non-verbal gestures. 

2. When have conversation, children may not look directly into the eyes of the person speaking. 

3. Children may lack the skills, ability or understanding to make friends, initiate contact and maintain 

social interactions. 

4. Children may be more interested in things than in people and may lack interest in responding to other 

children. 

Communication Characteristics: - 

1. Children with autism are often echolalia – repeating what other say. 

2. Children may have difficulty in natural give and take in a conversation. 

3. Expresses emotions inappropriately. 

4. Lack of development or delayed development of speech.  

 

Behavioral Characteristics: - 

1. Children with autism may be hypersensitive to touch. 

2. Children may be highly skilled in one area, such as painting. 

3. Excessively uses toys in odd ways such as lining them up, spinning.  

4. Doesn’t seem to know how to play with toys. 

Teaching Strategies of Students with Autism: - 

Teacher need to be aware of a student’s disorder and ideally should have specific training in autism education, 

so that they are able to help the student get the best out of his or her classroom experience. Autism manifests 

differently from person to person. This creates a challenge when determining how to teach autistic children. 

Although each child is an individual who responds to teaching method differently, there are few strategies that 

are generally applied to help autistic children succeed in educational goals.  

1. Visual Aids: - Children with autism often have visual-spatial strengths. Use their visual strengths 

along with visual reminders to increase their ability to function independently both academically and 

socially. Picture icons and social stories can encourage appropriate behavior and keep their attention 

to tasks. Because of this many teachers create “visual schedules” for their autistic students.  

2. Assign Class Jobs: - Many students with autism are comforted by routines and predictability. Class 

routines and jobs can provide this type of structure while also serving as opportunities to provide 

instruction and skill practice. A student who likes to organize materials might be put in charge of 

collecting equipment in physical education. A student who is comforted by order might be asked to 

straighten the classroom library.  
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3. Use concrete examples: -- Use concrete examples and hand-on activities when teaching abstract 

ideas and conceptual thinking. Concrete visual method is very useful to teach number concept. It 

consisted of a set of blocks which have different lengths and different color for the number one 

through ten. With this autistic student learn easily how to add and subtract. 

4.  Schedule: - People with autism like order and detail. Schedule help students know what’s ahead. 

Picture schedule are more powerful because they help a student visualize the actions. Schedule can 

be broad and detailed. You can use them with any sequence of events.      

5. Reward good behavior: - Positive feedback can go a long way with children with autism, so make 

an effort to “catch them doing something good”. Praise them when they act appropriately or learn a 

new skill, being very specific about what behavior they are being praised for. 

6. Working in group: - working in group may be beneficial in teaching autistic children. These students 

have problem not only with language and communication but they socialization as well. By 

facilitating peer interaction teacher can help these students make friends, which in turn can cope with 

problems. This can help them to become more integrated into the mainstream environment of the 

classroom. 

7. Sign language: - Use sign language to teach student with autism who have not developed speech 

skills. Sign language works well for many children with autism because they respond more to hand 

motions than person’s face. 

8. Use meaningful reinforcements: - The student with autism may not be motivated by common 

reinforces. He/she might prefer some time spent alone, time to talk to a favorite staff member, an 

exercise routine such as going for a walk, time to play with a favorite object, music, playing in water, 

getting to perform a favorite routine, items that provide specific sensory stimulation, or sitting at the 

window. It is important to know what is reinforcing for each child. 

9. Provide a structured, predictable classroom environment: - This is not to be confused with an 

authoritarian approach. The environment should be structured in the sense that it provides 

consistency and clarity, students know where things belong, they know what is expected of them in 

a specific situation, and can anticipate what comes next. 

10. Provide opportunities for relaxation: - Provide opportunities for relaxation throughout the day 

because some autistic students work best when they can pause between tasks and take a break. This 

may be for brief 5-10 minute periods, and can be accomplished in a variety of ways, such as going 

to a special calm place in the school, listening to music with headphones, playing with a favorite 

object, sitting quietly and looking out the window, or engaging in a repetitive behaviour. It is 

important to note that what is calming for one child may increase anxiety for another. 

11. Introduce unfamiliar tasks: - Introduce unfamiliar tasks in a familiar environment when possible. 

When this is not possible, prepare the individual for the new environment through the use of visual 

aids such as pictures, videotapes, and/or social stories. 
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12. Use organizational aids: - Use organizational aids and visual supports to assist the student to attend 

to pertinent information, and to teach new tasks. The aide is able to give more elaborate directions 

that the teacher may not have time to explain to the autistic child and can help the child to stay at 

equivalent level to the rest of the class through the special one-on-one instruction. 

13. Provide opportunities for meaningful contact: - Provide opportunities for meaningful contact with 

peers who have appropriate social behavior. Involve the student in shared learning arrangements. 

Pair with buddies for walking down the hall, on the playground, and during other unstructured times. 

Vary peer buddies across time and activities, to prevent dependence on one child. 

14. Encourage independent effort: - Encourage independent effort and incorporate proactive measures 

to reduce the likelihood of becoming dependent on prompts. Use visual aids to decrease the reliance 

on prompts from the teacher/teacher assistant. Be careful that the teacher assistant is not always 

closely positioned next to the student; positioning the assistant away from the student and changing 

teacher assistants may help to avoid dependency. 

15. Develop Talent Areas: - If the child demonstrates a particular interest and strength in a specific area 

(i.e. music, drama, art, graphics, and computer), provide opportunities to develop further expertise 

in the area. This may not only provide enjoyment and success, but may also lead to the development 

of skills for future employment. 

16. Focus on interest: - Whenever possible, educators should use interests, strengths, skills, area of 

expertise and gifts as tool of teaching. For instance, student strength areas can be used to facilitate 

relationships. Any of the interests students bring to the classroom might also be used a part of the 

curriculum. 

17. Support Transitions: - Some students with autism struggle with transitions. Some are uncomfortable 

changing from environment to environment, while others have problems moving from activity to 

activity. Teacher can minimize the discomfort students may feel when transitioning by give the 

students a transition aid. Some students need to carry a toy, object or picture or other aid to facilitate 

their movement from one place to the next. 

18. Teach Social Skills: - One of the most helpful methods for teaching social skills is the use of social 

stories. A social story is a description of a social situation which includes the social cues and 

appropriate responses, and is written for a specific situation for the individual student. The story can 

be used for a variety of purposes, including facilitating the inclusion of students in regular education 

classes, to introduce changes and new routines, to explain reasons for the behavior of others, to teach 

situation-specific social skills, and to assist in teaching new academic skills. 

Conclusion: Including a student with autism into the daily activities of a general education classroom can be 

accomplished without a tremendous amount of additional work. By planning to incorporate differentiation 

strategies such as visual aids, structured teaching, and tiered assignments, a teacher can help to set up a child 

with autism for success in the classroom socially, behaviorally, and academically. In a well planned and 

welcoming classroom environment that focuses on building on the strengths of the student, that student can 

blossom. 
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