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Abstract:

The Integrated Teacher Education Programme (ITEP) under the National Education Policy
(NEP) 2020 marks a transformative shift in India’s teacher education landscape. This research
article critically examines ITEP’s innovative curriculum design, which integrates
the Componential Flexible Curriculum (Bhattacharyya.D.2022) and the Tri-Dimensional
Model (Academic, Skill, and Experiential Axes) under the National Credit Framework (NCrF).
Through a qualitative analysis of policy documents, institutional frameworks, and empirical
studies, the study highlights how ITEP addresses the limitations of traditional teacher education
by fostering holistic development, stage-specific pedagogy, and experiential learning. Key
findings reveal that the modular, credit-based structure of ITEP enhances teacher preparedness
by blending disciplinary knowledge with pedagogical training, while the tri-dimensional
approach ensures balanced growth across cognitive, practical, and ethical domains. Challenges
such as institutional readiness, faculty capacity, and regulatory alignment are identified,
alongside opportunities for inclusivity, technology integration, and improved graduate
outcomes. The study underscores ITEP’s potential to produce reflective, adaptable educators
aligned with 2Ist-century demands and concludes with recommendations for effective

implementation and future research directions.
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Introduction:

The National Education Policy (NEP) 2020 represents a transformative vision for India’s
education system, advocating for holistic, multidisciplinary, and flexible learning approaches.
Among its key reforms is the introduction of the Integrated Teacher Education Programme
(ITEP), a four-year dual-major undergraduate degree (e.g., B.A. B.Ed., B.Sc. B.Ed.) aimed at
replacing the traditional, fragmented models of teacher training (Ministry of Education [MoE],
2020). Unlike conventional programs that separate subject knowledge from pedagogical
training, ITEP seamlessly integrates disciplinary expertise with teaching methodologies,
ensuring that future educators are well-equipped to handle the dynamic demands of modern
classrooms. This integration aligns with the NEP’s 5+3+3+4 school structure, which
emphasizes age-appropriate and developmentally suitable pedagogy (National Council for

Teacher Education [NCTE], 2021).

This paper critically examines ITEP’s curriculum framework, which is structured around two
foundational pillars: the Componential Flexible Curriculum and the Tri-Dimensional
Model under the National Credit Framework (NCrF). The Componential Flexible
Curriculum introduces a modular approach, allowing for multiple entry and exit points—
students can opt for a certificate after one year, a diploma after two, a bachelor’s degree after
three, or the full dual-degree qualification after four years (University Grants Commission
[UGC], 2024). This flexibility caters to diverse learner needs while ensuring that each exit point

provides meaningful academic and professional recognition.

The Tri-Dimensional Model, on the other hand, balances three key axes of learning: Academic,
Skill, and Experiential. The Academic Axis focuses on theoretical depth, ensuring that teachers
possess strong subject-matter expertise. The Skill Axis emphasizes practical competencies,
including digital literacy, classroom management, and innovative pedagogical techniques.
Finally, the Experiential Axis prioritizes hands-on training through school internships,
community engagement, and action-based research (Bhattacharyya, 2024). Together, these
dimensions foster a well-rounded educator capable of adapting to evolving educational

landscapes.

This study explores how ITEP addresses long-standing challenges in teacher education, such
as the disconnect between theory and practice, the lack of stage-specific training, and inequities
in access to quality teacher preparation. Additionally, it highlights how the program
cultivates 21st-century skills, including critical thinking, creativity, and technological
proficiency, in alignment with global educational trends (Central Board of Secondary
Education [CBSE], 2020). By analyzing ITEP’s structural and pedagogical innovations, this
paper contributes to the broader discourse on teacher education reform in India and its

implications for educational equity and excellence.
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Background of the Study

Teacher education in India has historically followed a fragmented model, with Bachelor of
Education (B.Ed.) programs often criticized for their theoretical rigidity and limited practical
application. Traditional B.Ed. courses have struggled to bridge the gap between pedagogical
theory and real-world classroom dynamics, leaving many graduates unprepared for the
complexities of modern teaching (National Council for Teacher Education [NCTE], 2021). A
significant drawback has been the lack of stage-specific training, where teachers are expected
to handle learners across different developmental phases—from the Foundational (ages 3-8) to
the Secondary stage (grades 9-12)—without specialized preparation (Ministry of Education
[MoE], 2020). Additionally, conventional programs have underemphasized inclusive
education and experiential learning, failing to equip teachers with strategies for diverse
classrooms or hands-on school experience before entering the profession (Bhattacharjee,

2019).

The disconnect between teacher education and actual classroom needs became increasingly
evident with the rise of competency-based learning and the demand for multidisciplinary
teaching approaches. Research indicates that teachers trained in traditional B.Ed. programs
often rely on rote instructional methods rather than fostering critical thinking or adaptive
pedagogies (Kumar & Sharma, 2020). This misalignment prompted calls for systemic reform,
culminating in the National Education Policy (NEP) 2020, which reimagines teacher education

through the Integrated Teacher Education Programme (ITEP).

NEP 2020 and the Emergence of ITEP

The NEP 2020 represents a paradigm shift in Indian education, emphasizing holistic, flexible,
and multidisciplinary learning. One of its cornerstone reforms is the restructuring of teacher
education, mandating that all standalone teacher training institutions integrate into
multidisciplinary universities or colleges by 2030 (MoE, 2020). The policy introduces ITEP as
a four-year dual-major undergraduate program, merging disciplinary expertise (e.g., B.Sc.,
B.A., or B.Com.) with professional teacher training (e.g., B.Ed.) (University Grants
Commission [UGC], 2024).

ITEP is designed to address the limitations of traditional B.Ed. programs through several key
innovations. First, it offers dual-degree integration, allowing students to graduate with, for
example, a B.Sc. B.Ed. or B.A. B.Ed., thereby strengthening both subject mastery and
pedagogical skills (NCTE, 2021). Second, the program incorporates flexible exit options,
enabling learners to leave with a certificate after one year, a diploma after two, a bachelor’s
degree after three, or the full B.Ed.-integrated degree after four years (UGC, 2024). This

structure accommodates diverse learner needs and promotes lifelong learning.
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A critical feature of ITEP is its alignment with the National Credit Framework (NCrF), Skill
based Framework and Qualification Framework which standardizes academic progression
through a credit-based system totaling 160 credits over four years (UGC, 2024) targeting
outcome-based Education. The NCrF’s tri-dimensional model encompassing academic
knowledge, skill proficiency, and experiential learning ensures that teacher training is balanced
across theoretical, practical, and ethical domains (Bhattacharyya, 2024). For instance, while
disciplinary courses (64 credits) deepen subject expertise, school internships (20 credits) and
community engagement (2 credits) provide hands-on experience (NCTE, 2021). India aims to
produce reflective practitioners capable of adapting to evolving educational demands, from
technology integration to inclusive instruction (MoE, 2020). However, the transition poses
challenges, including the need for institutional readiness, faculty training, and equitable access
to multidisciplinary resources (Kumar & Sharma, 2020). Despite these hurdles, ITEP
represents a transformative step toward aligning teacher education with the broader goals of

NEP 2020 equity, quality, and innovation in education.
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Statement of the Problem:

The landscape of teacher education in India is undergoing a transformative shift under the
guiding principles of the National Education Policy (NEP) 2020, which emphasizes integrated,
multidisciplinary, and flexible learning. In response, the Integrated Teacher Education
Programme (ITEP) has been envisioned as a flagship initiative to prepare future-ready
educators through a comprehensive approach that blends knowledge, skills, and values. Central
to this vision is the Componential Flexible Curriculum and the Tri-Dimensional Model of
Curriculum Framework, both of which aim to overcome the limitations of traditional teacher
training systems. This study focuses on critically analyzing the design, implementation, and
outcomes of ITEP by examining how its structured components and integrated model
contribute to teacher preparedness and holistic development. It aims to evaluate the
effectiveness of the Componential Flexible Curriculum in offering multidisciplinary exposure,
skill enhancement, and experiential learning through a well-articulated credit-based system.
Furthermore, it investigates how the Tri-Dimensional Model, grounded in the National Credit
Framework (NCrF), ensures a balanced development along academic, skill-based, and
experiential axes. The research explores both the opportunities and challenges in implementing
ITEP within teacher education institutions, particularly under the policy mandates of NEP
2020. By synthesizing policy documents, institutional frameworks, and curriculum structures,
the study aims to offer insights into how ITEP can lead to transformative changes in the
preparation of competent, ethical, and socially responsive educators. Accordingly, the study is
titled: “INTEGRATED TEACHER EDUCATION PROGRAMME THROUGH
COMPONENTIAL FLEXIBLE CURRICULUM AND TRI-DIMENSIONAL MODEL
OF CURRICULUM FRMEWORK UNDER NEP 2020.”

Research Questions:

1. How does the Componential Flexible Curriculumin ITEP enhance teacher
preparedness?
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2. How does the Tri-Dimensional Model (Academic, Skill, Experiential) support holistic
teacher development?

3. What are the challenges and opportunities in implementing ITEP under NEP 20207

Methodology:

This study adopts a qualitative research approach to explore the Integrated Teacher Education
Programme (ITEP) under the National Education Policy (NEP) 2020, focusing on its
componential flexible curriculum and tri-dimensional model of curriculum framework. The
methodology is grounded in a systematic review of policy documents, academic literature, and
curriculum frameworks to provide a comprehensive understanding of ITEP’s structural and

pedagogical innovations.

Analysis of Research Questions

Enhancing Teacher Preparedness through the Componential Flexible

Curriculum of ITEP
ITEP Curricular Components

otal: 160 Credits

The Integrated ~ Teacher
Education Programme (ITEP)

is a landmark initiative under

the National Education Policy
(NEP) 2020 that exemplifies a
structured, yet  flexible,
curricular framework aimed at
enhancing teacher
preparedness. Central to this
goal is the programme’s
Componential Flexible
Curriculum, which not only
reflects a coherent academic
progression but also embodies
the core competencies,
contextual responsiveness, and
reflective practices needed in
21st-century educators. By
organizing coursework into
interrelated components, each
with a clearly articulated

purpose, the  curriculum

Student Induction Programme

Comman to all studentteachers (First fwo weeks of Semester-1)

Foundations of Education
30 Credifs

Disciplinary/interdisciplinary Courses
04 Credits

Stage-Specific Content-Cum-Pedagogy Courses
16 Credits

Ability Enhancement and Value-Added Courses
28 Credifs

School Experience, including Inernship in Teaching
20 Credits

Community Engagement and Service
2 Credits

prepares future teachers to meet the multidimensional demands of contemporary classrooms.
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The Student Induction Programme aims to facilitate students from diverse socio-economic and
linguistic backgrounds to adjust to the institutional environment and ethos. It fosters bonding
among students and between students and faculty, while also nurturing an understanding of the
self and society. This programme will be organised during the first two weeks of the first

semester of the eight-semester ITEP.

The foundation of teacher preparedness in ITEP is laid through the Foundations of Education
component, which offers 30 credits spread across eight semesters. This component includes a
variety of essential theoretical courses such as Evolution of Indian Education, Child
Development and Educational Psychology, Philosophical and Sociological Perspectives of
Education, Assessment and Evaluation, and Education Policy Analysis. These courses are
designed to help student-teachers critically engage with the historical, philosophical,
psychological, and sociological roots of education (NCTE, 2021). Such engagement equips
them with the capacity to make educational judgments that are informed by both tradition and

innovation, a core quality of teacher professionalism (ITEP_Curriculum, 2021).

Complementing the theoretical foundation is the inclusion of Disciplinary and
Interdisciplinary Courses amounting to 64 credits. These are aligned with the Four-Year
Undergraduate Programme (FYUP) structure and facilitate subject-matter depth in disciplines
relevant to school education. Whether in language, science, social science, commerce, or
vocational domains, these courses allow student-teachers to gain strong academic command
over the subjects they will eventually teach. More importantly, this breadth and depth prepare
them to engage with students across cognitive levels, to scaffold knowledge effectively, and to

promote intellectual curiosity in learners.

Critical to teacher preparedness is the integration of Stage-Specific Content-Cum-Pedagogy
Courses (16 credits), tailored to the developmental needs of children at different stages of
school education. These courses offer targeted strategies for pedagogy in specific subjects such
as language, mathematics, science, social science, and vocational education. For example, the
secondary stage includes pedagogical preparation for teaching diverse subjects including
physical sciences, commerce, computer science, and arts. The specificity of these courses
ensures that future teachers are not merely generalists but are equipped with the pedagogical
tools and content knowledge required for age-appropriate and context-sensitive instruction

(NCTE, 2021).

The curriculum also emphasizes Ability Enhancement and Value-Added Courses, totaling
28 credits, which foster holistic development. Courses like ICT in Education, Understanding
India, Yoga and Understanding Self, Teacher and Society, and Citizenship Education address

emerging demands such as digital literacy, national integration, social responsibility, and well-
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being. These are essential dimensions of teacher readiness in a rapidly evolving socio-cultural
and technological landscape. They ensure that student-teachers are not only informed but also
empathetic, creative, and mindful professionals capable of responding to diverse classroom

needs (ITEP_Curriculum, 2021).

Furthermore, the School Experience and Internship component, also allotted 28 credits, is a
cornerstone of the Componential Flexible Curriculum. This practical engagement begins with
pre-internship activities such as peer teaching and lesson demonstrations and culminates in a
full-fledged internship and post-internship review. The inclusion of school-based research
projects and the creation of teaching-learning materials ensures that student-teachers are
involved in meaningful reflective practice. This experiential learning enables them to navigate
classroom dynamics, assess student learning, interact with parents and communities, and refine

their pedagogical approaches in authentic settings (NEP 2020; NCTE, 2021).

In addition, the curriculum includes Community Engagement and Service activities that
ground teacher preparation in social contexts. This component fosters values of inclusivity,
volunteerism, and civic participation by involving student-teachers in National Service Scheme
(NSS)-related work, literacy programs, and community outreach initiatives. Through these
experiences, teachers learn to see education as a public good and develop a sensitivity to the

socio-economic realities that shape student lives.

The entire curricular structure spans eight semesters and accumulates 160 credits, providing a
balanced distribution of academic rigor, professional capacity building, and experiential
learning. The flexibility of the structure, as seen in the option for elective courses such as
Education for Mental Health, Peace Education, Gender Education, and FEmerging
Technologies in Education, further allows students to tailor their training according to personal

interests and contextual needs.

The Componential Flexible Curriculum of ITEP enhances teacher preparedness not through
rigid standardization but through a thoughtfully scaffolded and diversified curriculum that
integrates theory, practice, and personal development. It represents a strategic move toward
producing teachers who are critically reflective, pedagogically competent, and socially
conscious. By ensuring that teacher education is comprehensive, stage-appropriate, and
responsive to national and global shifts in education, the ITEP sets a new benchmark in the

professionalization of teaching in India.

Holistic Teacher Development through the Tri-Dimensional Model:

Integrating the National Credit Framework into ITEP

Tri-dimensional Model
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The Tri-Dimensional
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and practice and
envisions teacher
education as a process of holistic development. Each dimension plays a crucial role in shaping

teachers who are not only knowledgeable but also skilled, reflective, and socially responsive.

At the core of this model is the Academic Axis, which forms the foundation of formal
knowledge acquisition. Within ITEP, this axis is expressed through foundational courses in
education, disciplinary and interdisciplinary studies, and theoretical pedagogy. Aligned with
the National Higher Education Qualification Framework (NHEQF), the academic component
ensures conceptual depth, critical engagement with educational ideas, and alignment with
learning outcomes across levels. The academic trajectory prepares student-teachers to interpret
curriculum goals, understand child development, and develop reflective insights into the
sociological and philosophical underpinnings of education (NCTE, 2021). In NCrF, this axis is
positioned as the X-axis in a 3D model, tracking learners’ progression from pre-primary to

Ph.D. levels, creating a consistent continuum of formal education (NCrF, 2022).

Complementing this is the Skill Axis, conceptualized as the Y-axis in the NCrF. In the context
of ITEP, skill development is not confined to content delivery or classroom management.
Rather, it encompasses a broad spectrum of cognitive, technical, communicative, interpersonal,

and digital skills. These are embedded through Ability Enhancement and Value-Added
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Courses, ICT-based pedagogy modules, classroom simulations, and leadership and
management training. The NCrF categorizes these skills from levels 1 to 8, reflecting
increasing complexity and specialization from foundational dexterity and digital literacy to
advanced pedagogical design and collaborative problem-solving (NCrF, 2022). Within ITEP,
such skill acquisition enables prospective teachers to perform competently in diverse

educational contexts, bridging the gap between theoretical intent and classroom realities.

The most innovative feature of the tri-dimensional approach is the Experiential Learning
Proficiency Axis, or the Z-axis. This dimension accounts for the learning that arises through
direct engagement whether via school internships, community service, participation in
academic workshops, or project-based activities. ITEP places significant emphasis on
experiential learning, with school experience and community engagement forming integral
components of its structure. These opportunities not only foster practical competence but also
cultivate ethical responsibility, contextual awareness, and social commitment. The NCrF
provides a hierarchical framework Trained, Proficient, Expert, and Master to categorize
experiential learning, depending on depth, quality, and years of experience (NCrF, 2022). Such
a classification acknowledges the diversity of learning environments and validates informal

and non-formal learning as legitimate contributors to teacher expertise.

Together, these three axes converge to support a holistic model of teacher development, where
credit accumulation and progression are not bound to rigid academic routes but reflect the
interplay of knowledge, skill, and experience. This model reinforces the principle that teacher
education must transcend rote acquisition and foster dynamic, life-long learning. Moreover, by
integrating this model into the National Credit Framework, ITEP not only ensures vertical
mobility from diploma to degree to postgraduate studies but also horizontal mobility across

disciplines and vocational tracks, thus democratizing the educational process.

The integration of the NCrF with ITEP further enhances flexibility and inclusivity. It enables
learners from varied socio-economic, linguistic, and regional backgrounds to access teacher
education through multiple entry and re-entry points, while also ensuring recognition of their
prior learning and experience. This framework is especially significant in a country like India,
where experiential knowledge systems, informal education, and traditional pedagogies coexist

alongside formal institutions.

Challenges and Opportunities in Implementing ITEP under NEP 2020

While ITEP holds immense promise, its successful implementation is not without significant
challenges. One of the foremost challenges lies in institutional readiness. The policy mandates
that ITEP be offered only by multidisciplinary Higher Education Institutions (HEIs), yet many
teacher education institutions currently operate as standalone colleges with limited

interdisciplinary faculty and infrastructural capacity (NCTE, 2021). Transitioning these
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institutions into multidisciplinary environments will require policy support, financial

investment, and academic restructuring.

Another implementation challenge relates to the availability and training of faculty. The
integrated curriculum demands educators who are proficient in both disciplinary knowledge
and pedagogy, capable of mentoring pre-service teachers across diverse contexts. Moreover,
faculty must be trained in outcome-based education, continuous assessment, and inclusive

education all of which require new paradigms of professional development (ITEP_Cirriculum,

2021).

Despite these hurdles, ITEP also offers considerable opportunities. It sets the stage for a more
professionalized and research-informed teacher workforce. The integrated model aligns teacher
preparation with the 5+3+3+4 school structure, ensuring stage-specific expertise and age-
appropriate pedagogies. The curriculum’s focus on Indian ethos, environmental consciousness,
multilingualism, and digital fluency reflects a contextualized vision of education that is both

rooted and futuristic (NEP 2020, para 15.1, 15.5).

Moreover, the outcome-based approach of ITEP promises to shift the focus from input-based
education to demonstrable competencies. This is likely to enhance the accountability of
institutions and the employability of graduates. The programme’s emphasis on inclusion and
social engagement, community service, and reflective practice opens avenues for preparing

socially sensitive educators who can lead educational transformation at the grassroots level.

In sum, while infrastructural, administrative, and capacity-related challenges persist, the vision
and structure of ITEP offer a powerful opportunity to redefine teacher education in India. Its
success will ultimately depend on coherent policy execution, institutional commitment, and

sustained academic innovation.

Findings:

The Integrated Teacher Education Programme (ITEP), as structured under the National
Education Policy (NEP) 2020, represents a paradigm shift in teacher preparation in India. An
in-depth analysis of the research questions reveals several significant findings that highlight

the transformative potential of the ITEP curriculum framework.
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Credit Calculation Methodology

* 1 Credit = 1 hour of lecture/tutorial per week for Academic Axis,
* OR 2 hours of practical/workshop per week for Skill Axis,

* OR 3 hours of experiential learning per week for Experiential Axis

4

/ Semester Equivalence: 1 Credit
-

Experiential
Learning

Theory Instruction

(Academic Axis)
15 hours = 1 Credit

(Experiential Axis)
45 hours = 1 Credit

- 4

Application to (ITEP) Semester-1 Curriculum: A Proposed Credit Distribution

Credit Distribution
Course Total (Academic-Skill- Credit | Total
Course Title 1.
Code Credits Experiential) CalculationHours
Academic|Skill Experiential
ITEP- 2x30 +1x30
Evolution of Indian Education 4 2 1 1 120
FE-101 +1x30
ITEP- |Disciplinary Course 2x30 +1x30
DC- |(Language/Science/Math/Sociall 4 2 1 1 +1x30 120
101 Science)
ITEP- |Disciplinary Course 2x30 +1x30
DC- |(Language/Science/Math/Sociall 4 P 1 1 +1x30 120
102  |Science)
ITEP- 2x30 +1x30
Language I (Bengali/Hindi,
AEC- 4 2 1 1 +1x30 120
etc.)
101
ITEP-
Art Education 1x30 +
AEC- ' ' 2 0 1 1 60
(Performing/Visual) 1x30
103
ITEP-
1x30 +
AEC- |Understanding India 2 1 0 1 60
1x30
104
Total 20 9 5 6 20 600

This model ensures a balanced and holistic approach to teacher education, integrating

conceptual clarity, skill-based activities, and experiential engagement.
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Proposed Learning Activities

1. Academic Focus: Courses deliver historical and disciplinary knowledge (e.g., Indian
education system, language development). Strong emphasis on content knowledge

acquisition.

2. SKkill Development: Activities such as scientific experimentation, historical source
analysis, and mathematical problem-solving. Linguistic and expressive skill

enhancement via role-play and storytelling.

3. Experiential Learning: Community engagement projects tied to course disciplines.
Field visits, peer teaching, multilingual reading corners to deepen understanding. Art-

based sessions for cultural and creative immersion.

The Tri-Dimensional Model enhances credit calculation accuracy, ensuring a comprehensive
learning approach. By integrating theory, skill-building, and hands-on experiences, ITEP
creates effective teacher education strategies. The balanced credit distribution fosters
conceptual clarity, application proficiency, and experiential depth, preparing educators with

diverse competencies.

Findings Aligned with Research Questions in ITEP

Research Questions Findings

- Modular, flexible curriculum with seven components ensures
comprehensive teacher training.

- 160-credit structure integrates theory and practicum for
personalized learning.

- Dual majors enhance subject depth and pedagogical content
knowledge.

- Emphasis on reflection, digital literacy, and inclusive pedagogy
prepares teachers for 21st-century classrooms.

1. How does the
Componential Flexible
Curriculum in ITEP
enhance teacher
preparedness?

- Academic Dimension: Strengthens cognitive foundations through
2. How does the Tri- |theory and subject knowledge.

Dimensional Model |- SKill Dimension: Builds classroom, assessment, and tech-
(Academic, Skill, integration skills.
Experiential) support |- Experiential Dimension: Fosters empathy, ethics, and community
holistic teacher engagement.
development? - Together, the three dimensions ensure balanced, holistic teacher
readiness.
Challenges:

- Institutional capacity gaps in faculty and infrastructure (Iyer, 2022).
3. What are the - Outdated assessment practices hinder competency-based evaluation
challenges and (Nayak, 2023).

opportunities in - Regulatory rigidity limits institutional autonomy (Varghese & Pillai,
implementing ITEP 2022).

under NEP 2020? Opportunities:

- Customizable curriculum enables local relevance and flexibility.
- Pilot data shows improved graduate outcomes in adaptability and
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Research Questions Findings

inclusivity (Roy & Mathur, 2023).
- Emphasis on techno-pedagogical adaptability supports blended
learning (Kumar & Tiwari, 2023).

Conclusion:

The Integrated Teacher Education Programme (ITEP), as conceptualized under the National
Education Policy (NEP) 2020, embodies a transformative vision for teacher education in India.
By integrating a Componential Flexible Curriculum with a Tri-Dimensional Model
encompassing academic, skill-based, and experiential learning, ITEP redefines the role and
preparation of future educators. This structure not only addresses the limitations of previous
fragmented models of teacher training but also aligns closely with the demands of 21st-century
education, fostering teacher autonomy, critical thinking, digital literacy, inclusivity, and

reflective practice (NCTE, 2021).

Through its emphasis on continuous engagement with school settings, community-based
learning, and an inclusive approach to learner diversity, ITEP advances the professional identity
of teachers as capable, caring, and creative facilitators of learning. Furthermore, the flexibility
in curriculum structure, with provisions for multiple entry and exit options, interdisciplinary
learning, and stage-specific specialization, makes the programme inclusive and adaptive to a

wide range of learners and educational needs (ITEP_Cirriculum, 2021).

However, the successful implementation of ITEP is contingent upon several critical factors.
Foremost is the necessity for strong policy support that ensures the transformation of existing
teacher education institutions into multidisciplinary environments, as envisioned by NEP 2020.
Additionally, capacity building through targeted faculty development programmes is essential
to enable educators to effectively deliver the new curriculum and pedagogy. Equally important
is the establishment of robust monitoring, evaluation, and feedback systems to ensure quality
assurance and responsiveness to contextual challenges. Given that the ITEP is still in its early
phase of nationwide rollout, future research should focus on longitudinal studies that examine
its impact on student learning outcomes, classroom practices, and teacher effectiveness. Such
empirical evaluations will be crucial for refining the programme, informing policy decisions,

and sustaining the momentum of educational reform.
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