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Abstract: FYUGP syllabus of English language and literature at University of Calicut envisages a shift not only in the approach 

towards the subjects that the students choose to learn, but also in the way how academic transactions are to be conveyed. The 

programme imagines the learners to attain various skills that ensure better employability as aligned with the postulates of NEP 2020. 

Flipped classroom strategy is constructed on student centered pedagogical framework. Using this format, the educators can improve 

comprehension and critical engagement of the students in  through flexible academic learning environment.  The current paper 

examines the significance of flipped classroom in the context of the implementation of FYUGP syllabus in University of Calicut 

for the learners of English Language and Literature. The objectives of this paper include analysing the strategies of flipped classroom 

that makes it suitable to be used to convey the syllabus of English at University of Calicut and the challenges in its implementation.  

Index Terms: FYUGP, syllabus, English, educator, learner, Flipped Classroom 

The higher education scenario in Kerala has undergone a radical shift from the traditional with the introduction of Four-

Year Undergraduate Programme (FYUGP) executed by its universities aligned with the National framework of education envisaged 

in NEP. Being a departure from the methodological and structural foundation of the existing traditional curriculum, the FYUGP 

curriculum focusses on skill enhancement strategies. Placing every discipline in a collaborative environment, emphasizing the 

critical, analytical and problem-solving abilities of the learner, the syllabus claims empowering the learner to meet the challenges 

of the twenty first century. Aligned with the norms specified by UGC and implemented by The Kerala State Undergraduate 

Curriculum Framework (KSUCF), the Calicut University Four-Year Undergraduate Programme (CUFYUGP) offers different 

pathways of three-year, which can be extended to four-year to attain a Honours degree . Moreover there is another combination 

which leads to the attainment of a four-year Honours with Research degree. Through the major, minor, ability enhancement, 

multidisciplinary, value added and skill enhancement courses included in the syllabus, the critical, intellectual, analytical abilities 

and broad spectrum of knowledge connecting various disciplines are to be achieved. Introduction of academic bank of credits, open 

ended module for the autonomy of the teacher and the module of practicum are a few revolutionary steps that marks this system as 

different from the conventional.  

The current paper examines the following research questions: 

1. How far does the FYUGP syllabus of English open to customized learning. 

2. Why is it important to use flipped learning strategies in the contemporary educational scenario, especially when 

implementing the CUFYUGP syllabus of English? 

3. Which are the specific strategies that can be employed when applying flipping or blending while handling the syllabus? 

4. What difficulties may be confronted while using flipped learning strategies in the classrooms? 

As per the CUFYUGP regulations, if a learner aspires to complete the programme before the time stipulated in the 

curriculum,  a facility is available for them to do so by completing online courses, the credits of which must be equivalent to the 

credits required for the programme in which the learner has joined (Regulation 2023 p.17). This enables the learner to learn 

according to her/his pace achieving learning objectives to the optimum level. What makes the foundation courses offered by English 

departments unique is their complementarity with the core disciplines. The regulations states that customization is done in the cases 

of Ability Enhancement courses (AEC1 and  AEC3), Value Added Courses (VAC1 and VAC 2), Multidisciplinary Course  of 

Kerala Studies and Skill Enhancement Course (SEC1). The syllabus of English Language and Literature offers different courses for 

students of Science Stream, Humanities and Other B.A. programmes, Languages and Commerce and Management. This brings a 

complete shift in the way how classes of foundation courses  are conducted for each discipline addressing their specific needs. 

(Regulations 2023 p.19).  

Inclusion of internship is also a deviation from the earlier syllabus of the University of Calicut. The importance given to 

the choice and interest of the student is highlighted with the five pathways through which the learners can attain their degree. They 

include the single major pathway meant for the learners whose urge is the attain in depth knowledge in a single discipline, major 

with a minor pathway and a double major pathway enabling the learner to have in depth knowledge in more than one subject, major 

with multiple discipline pathway to excel beyond the boundaries of a discipline and a major with vocational minor pathway for 

attaining expertise in a vocational discipline. The electives in the fifth and sixth semesters also contribute to the variety of the 

learning subjects. The regulations also threw light on the learning outcomes using the terminology, SMART, i.e., “Specific, 

Measurable, Achievable, Relevant, and Time-bound” (Regulations 2023 p.39).  The broader programme focusses on the attainment 

of the outcomes such as communication skills, leadership skills,  ability to collaborate , ability to be empathetic and inclusive in 

outlook,  and capacity to gain  digital intelligence, scientific awareness  and critical thinking, ability to inculcate human values, 

ability to be ethical ,  ability to be responsible towards the  society and environment , capacity to be innovative and  acquire research 
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and entrepreneurship skills (Regulations 2023 p.39). The programme specific outcomes aligned with the major and minor pathways 

in a proportionate manner and the measurable course outcome provide clarity and objectivity to the educator who designs the suitable 

pedagogical approach to transact the course content. In order to attain the advantages of this system which allows customization of 

the course against the predictable choice categories that the earlier system offers, novel pedagogical approaches are vital. The 

significance of flipped classroom pedagogy lies in this juncture as rightly stated by Robert Talbert: 

 …the nature of life and work changed significantly just in the last few decades. Consequently, the way we conceive 

education should change to match. Models of higher education that are based on a scarcity model of information and on 

training undergraduates in a single narrow discipline are fast becoming (if they are not already) obsolete. Higher education 

needs a new way to present itself, a way that continues the best of its long intellectual tradition, without being tone deaf to 

the needs of the world around it (Talbert 2023 p. 2).  

 Flipped classroom, as the term suggests, uses the strategies to enhance the learner involvement by initiating the classroom 

activities prior to the actual classroom activities usually by means of technology. It is for this reason that flipped learning is often 

synonymously used as blended learning. When the classroom is imagined in the flipped format, the delivery of the educational 

content will be done usually outside the classroom. Using the flexibility offered by the strategy, the student acquires a primary 

knowledge about the content and prepares to be involved in the critical, discussion/debate-oriented classes. This pattern enables the 

student to have active involvement in the classroom interactions as a moderate understanding of the content provides confidence to 

him/her to get involved.  This in some sense is the acknowledgement of the individual difference of the student whose pace of 

acquisition of the content vary. Again, the students’ capacity to learn based on the nature of content delivery also is taken into 

consideration in this model as it includes different types of content such as written text, podcast, video etc. In the current context of 

Outcome Based Evaluation and learning, flipping classroom strategy is found effective. The dimensions of learning will be expanded 

by becoming familiar with the content repositories such as Shodhganga, N List etc. in addition to getting hands on experience with 

learning management systems like Moodle. Proving variety to learning, the enthusiasm of the student can be maintained to a great 

extent.  Mind mapping, discussion, debates, quizzes, online tasks are a few of those activities that enhance critical thinking and 

problem solving skills, in addition to ensuring the exchange of ideas and learner engagement (Baig, M. I., & Yadegaridehkordi, E. 

, 2023).  In the learning context of India and the Global employment context, communication skills are marked vital in deciding 

success. So, developing excellence in communication skills, especially through English, a foreign language for Indians is a 

challenging area which both the CUFYUGP syllabus of English language and literature and flipped learning method address.  

 As per the syllabus of Four-Year Undergraduate Programme of English Language and Literature of the University of 

Calicut, all programmes included are aligned towards acquisition of new trends in knowledge, development of professional skills, 

enhancement of proficiency in using tools of technology, inculcation of human values, team spirit, development of research and 

entrepreneurial skills. Specifically, all the programmes included in the syllabus are oriented towards the attainment of success by 

developing skills and utilising creativity. The programme focusses on giving emphasize on foundations and informing the learner 

and facilitator about the objectives to be attained  through learning a specific text.  Developing competence in a domain requires the 

capacity to build a strong foundation of factual knowledge and ability to comprehend these facts in the discourse of existing concepts 

, in addition to rearrange the existing knowledge to promote application and return of the knowledge as per the demands of the 

situation (John Bransford, Ann Brown, and Rodney Cocking,  2000). Rather than considering expertise on a single field, the system 

provides opportunities for the students to gain knowledge in multiple, and sometimes allied and sometimes contrasting disciplines 

offering multiple pathways. Such a learner needs flexibility and customisation in knowledge acquisition. This is the point where the 

aims of the programme and flipped model converges.  

 The Programme envisages better comprehension, integration of LSRW skills, use of creativity, creating opportunities for 

critical thinking, offering networks through activities carefully planned and implemented by the educators as stated in the syllabus 

(36). In addition to the traditional pattern of examinations, it liberates the classrooms where the student will participate in various 

programmes such as viva, quiz, seminar etc. in addition to do a 60 hours internship. Flipped classroom model supports the student 

to choose the best suitable form of internship that they will do as a part of the course providing training in various skills such as 

research writing and translation. Also, the flipped classroom provides confidence to the students to attain an honours degree fulfilling 

the requirement of the submission of an academic project.  

  Regarding the way how to make flipping possible in the syllabus, there are multiple methods that the educator can utilize 

taking into consideration the cognitive level including knowledge, understanding, application, analysis, synthesis, evaluation and 

creation following Blooms taxonomy. Identifying the type of knowledge ie. whether it is factual, conceptual or metacognitive is 

also helpful in planning a flipped class. The cues given in the syllabus regarding practicum also can also support the planning part 

of flipping. Activities such as curating the profiles of writers, discussion on the credibility of web literature, group discussion on 

Scottish literature, collecting the letters of the world famous leaders and conducting an exhibition are examples from the practicum 

modules of major paper titled Introduction to the World literature are a few of the works that easily merge with the flipping method 

(49).   

Feasibility of the Flipping strategy lies in identifying the right content which can be used in the flipped learning context 

from the core/major, elective and minor courses. Flipping can be used extensively for textual analysis, interdisciplinary studies and 

for developing research and presentation skills. Learning management systems and technological tools ensure the sustainability of 

learning using flipped lessons. Pre- classroom activities such as assigned reading can be given when taking plays such as 

Shakespeare’s The Tempest (63), National Legal Services v. Union of India (Verdict) (70), Engendering Popular Cinema in 

Malayalam-V.C. Harris (90), The Long Walk to Freedom (chapter 23)-Nelson Mandel  (128) etc. Also the students can be motivated 

to listen to podcasts such as Murdered from Crime Junkies (131) or watch The Elephant Whisperers -Krtiki Gonsalves (144).  In 

class activities like debates, problem-solving exercises, peer teaching, group discussions, creative writing workshops can be 
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designed to address The Renaissance (Preface)-Walter Pater (153), Feminism and Critical Theory by Gayatri Spivak (174). Poetry 

reading, adaptation are a few techniques worth using in in-class activities. Assignments, reports, reflective journals, magazines, 

video and audio-clips etc. evolved from these activities are the best tools for assessment and evaluation.  

Flipped classrooms are good if they are implemented in the apt way. However, there are a few challenges that the teachers 

may face when implementing it.  A huge transformation in the learning culture is the outcome of the implementation of flipped 

classroom. The teacher’s role is regulated as a support system, a facilitator than a resource pool. The deliberations on content are 

done by peer learning and self-regulated learning” (ALRowais 2014).  In fact, a systemic transformation is required to catalyse this 

shift. Another significant struggle is the trouble due to digital divide. Providing offline resources and recorded sessions help 

overcome the crisis due to digital divide. Making the teacher and student convinced about the outcome, planning the lessons to 

complete the targeted lessons on time, and effective compatibility among teacher, student and educational content add difficulty to 

implement the model. By providing teacher training and making the students to be the custodians of their knowledge production 

these hardships can be alleviated.  When the system changes and demands more involve and urges focus on outcomes, it is the 

responsibility of the educators to ensure it. Flipped classroom is the best method to ensure objective based learning. So, when the 

teacher is asked to design an open-ended module, the teacher can design it, taking into consideration, the possibility of flipping the 

lessons considering the student diversity, specificity of the content, geography and facilities for implementation. 

What makes this syllabus open to flipping is the centrality it offers to the development of the varying capacities of the 

students and the focus it laid on the learning outcomes than on the acquisition of the academic content. Though the syllabus provides 

certain key texts for deep analysis, the objective is not to make the learner well versed in the content provided. Instead, the content 

is treated as medium for the enhancement of abilities of the learner. The aim of flipping the classroom also is to enhance the 

capacities of the individual author. The syllabus addresses the current crisis that the humanities face at the time of the popularity of 

artificial intelligence. Emphasizing the optimum use of human potential, the syllabus teats itself as a source which is open for 

flipping. 
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