JNRID || ISSN 2984-8687 || © November 2024, Volume 2, Issue 11

Teacher's Expectation And Student
Achievement -Are They On The Same Page?

RAGAVENDRAN
School of Electronics Engineering
Vellore Institute of Technology, Vellore-632014, Tamil Nadu, India

Prof. G. Anburaj
Assistant Professor of English
Vellore Institute of Technology, Vellore-632014, Tamil nadu India

Abstract

This paper explores how teacher expectations interact with the student's achievements, both of
which are crucial parts of education and do not always find a meeting ground. It analyzes how
teacher expectations shape academic performance, at times leading to a self-fulfilling prophecy
where high expectations enhance the outcome of the students and low expectations may deter
them from achieving. It takes into consideration many influencing factors, background, learning
styles, motivation, and many more. These complexities make it very difficult for teachers'
expectations to always match the level of performance in the classroom. Therefore, the study
points out that effective teaching methods suitable for different learners can lead to better
academic performance for everyone. It emphasizes the significance of communication,
flexibility, and tailored instruction as essential elements for filling the gap between what the
teacher expects and the students' performance. This study therefore tries to merge teacher
expectations with student realities for educators to use adaptive teaching practices in promoting
inclusive and maximizing student achievement.
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Introduction

This isan important area of educational research and practice-the relation of teacher expectations
with the achievement of students. Teacher expectations significantly shape the learning
outcomes of the students in terms of motivation, engagement, and overall academic performance.
When high expectations from educators are present, it triggers better performance on the part of
the students because these expectations create an environment that fosters ambition and
encourages students to strive for excellence. This Paper explores the intricate relationship
between what teachers expect of their students and the academic performance that follows.
Understanding these aspects, it explores classroom environment, teaching styles, and feedback
in trying to learn how such teacher expectation in harmony with positive learning atmosphere
conditions is developed. The report also focuses on the gap areas arising when teacher
expectations do not fit student potential or experience, and this has rich significance about the
effectiveness of the communication support system. Our exploration of these areas focuses on
how the practice of education can be enhanced to assist learners to their best in terms of excellent
learning. The purpose of this report is to provide an enlightening source about bettering teaching
techniques and measures. Through this study, we hope to foster a better understanding of how
expectations shape the outcomes of education.
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Problem Statement

One of the factors identified as crucial for success in school yet not always well aligned is teacher
expectations and student achievement. Expectations of students by teachers usually relate to
prior experience, class behavior, and potential as perceived, though performance would actually
be influenced by a whole range of factors: learning style, motivation, socioeconomic
background, and personal challenges. The consequence could be underachievement, loss of
interest, or lapsing opportunities in academic growth. The heart of the problem is probably that
no one really knows how much impact teachers have on student outcomes, and no one has any
idea how to ensure that teachers' expectations are realistic, supportive, and conducive to
maximum achievement. The expectation-achievement gap would therefore be examined, with
an eye to identifying solutions regarding how better alignment could be fostered in the
classroom. There is often a significant disconnect even though it is acknowledged that teacher
expectations influence student achievement. The gap could result from the difference in
perceptions or poor communication between teachers or differing abilities in students. Thus,
some students may not receive the support and motivation they require for achieving success.
Teacher expectation and student performance are important subjects whose understanding would
lead to identification of barriers to success and develop more effective strategies that promote
positive educational experiences. Therefore, this report is aimed at investigating the complexities
of this relationship: how expectations affect students' performances, classroom interaction
dynamics and the relevance of the congruence of teachers' beliefs and students' realities. In
addressing these areas, we hope to obtain insights that should strengthen teaching practices,
hence affecting student outcomes in different educational settings positively.

Research Gap

While there are many studies that have investigated the effects of teacher expectation on students'
performance, many gaps still exist in terms of understanding such nuanced dynamics. The most
predominant research has been on self-fulfilling prophecy: in other words, high or low
expectation results in a self-fulfilling prophecy of student performance. Much less attention has
been paid, however, to how student differences—Ilearning styles, cultural background,
socioeconomic factors, and emotional well-being—affect the fit of expectations and
achievement. Little is known about where teacher biases, unconscious or otherwise, contribute
to the expectation gap and in what ways real-time feedback mechanisms could help bridge that
gap. Other unexplored areas entail the potential impacts of the classroom size and workload on
teacher expectations, which may further prevent teachers from personalizing their expectations
in light of the needs of each student. Similarly, there is a lack of research into the impact of
content on setting expectations; teachers may hold different expectations depending on whether
they are teaching STEM subjects or the arts, which can further influence student outcomes in
each field. Another gap relates to teacher emotional intelligence in shaping and managing
expectations. Teachers with higher emotional intelligence would likely be better able to
recognize challenges that students face and modify their expectations to encourage academic
achievement. Another least explored aspect is the interaction between teacher and parental
expectations that can conflict or complement each other, hence influencing student motivation
and performance. Another new aspect of research is how tools like Al-based assessments and
personalized learning platforms can facilitate setting more accurate, specific expectations
aligned with student capability by teachers. Differences in the expectations that teachers have
for boys and girls, specifically within gender-ed areas such as STEM, are also an area yet to be
understood and could even perpetuate these stereotypes which affect achievement. Another area
that is significantly important to explore further is how teacher experience and professional
development influence setting the right expectations. Veteran teachers would probably have
been in the better position to calibrate expectations based on the years of experience in the
classroom, but this can be too different for novice teachers. The research focused on how
professional development programs can train teachers to set fair and adaptable expectations
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across diverse populations of students is integral in bridging the expectation-achievement gap.
If these research gaps were closed, it would bring a far better understanding of factors in teacher
expectations and how they will eventually impact student achievement. It will also lead to
strategic interventions that further support fair and efficient teaching practices, thereby
maximizing student success in all kinds of educational settings and diverse student populations.

Literature review

e Emotional Intelligence: According to Bru-Luna et al. (2021, n.p.), emotional intelligence
"entails the capacity to process one's emotions and use the opportunity to expand one's
thinking by using both knowledge and experience.” Moreover, Schoon (2021, n.p.) refers to
emotional competence as the ability to focus, manage and control emotions, communicate
authentically, make thoughtful decisions and overcome obstacles while acting in ways that
create positive relationships with others. Fteiha and Awwad (2020) consider that emotional
intelligence is a more general notion able to help one be successful in many aspects of their
life. Therefore, the better managers of their emotions and those who work well with others
in general tend to lead more joyful and satisfying lives. At the same time, the notion of
emotional intelligence also appears to reflect some of the complexities of modern society
and the long history of tension between emotion and logic in human consciousness (Bru-
Luna et al., 2021). The first attribute of emotional intelligence is the knowledge about one's
own emotions, or their own feelings, that can be expressed, as described by Bradberry in
2023-an individualist characteristic and self-know how because those feelings arise.

e Teacher Performance: Performance means doing the right thing and applying knowledge
effectively, achieving goals in the process. Within education, performance is defined by a
teacher's actions inside a classroom setting. One might say he questions students, explains
and guides the student within the continuous and ongoing interaction, praising efforts and
involving himself in various forms of instructional activities (Sudjono, 2022). According to
Smith and Gillespie (2023), educators are required in the following three areas of importance:
work ethics, professional development, and job expertise. A basic requirement for an
effective educator is that the instruction imparted to students should be clear. It has been seen
in research that clear communication and a sound knowledge base are essential for the
success of a teacher. Subject mastery is quite one of the basic elements of the teaching and
learning process. According to Saroyan and Amundsen (2023, p. 11), teachers create and
modify their courses to better align with the developmental levels, learning preferences,
skills, and needs of their learners. Effective teachers also ensure that they use appropriate
learning activities, provide clear explanations, raise thought-provoking questions, and check
students' understanding (Sudjono, 2022). Interpersonal relationships can also be established
to result in an effective environment for learning.

e The Connection among Emotional Intelligence and Teachers Performance: No matter
how demanding the job responsibilities are, enforcing classroom rules is an inherent part of
being a teacher. By right of work, teachers often experience significantly high levels of stress
and anxiety, which may lead to professional burnout. Teachers need to manage not only their
own emotions but also their students’, thus ensuring control over them while being under
pressure at work to avoid such and similar problems. Neale et al. (2011) posits the
understanding of a person's personality, especially one's own, as well as people on whom
you work or interact with as the key characteristic of an emotionally intelligent administrator
and educator. By knowing the greatest assets of teachers, he can work for compensating
weaknesses into their improvement in classroom performance.

Leow et al. (2021) researched the association between Malaysian instructors' personality
traits and their communication with students. They came to a conclusion that negative
emotions in the classroom may adversely affect the learning of those students, and there is a
significant effect in teaching performance because of the educator's negative traits.
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Ghanizadeh and Moafian, (2010) said, "much-appreciated language instructors, highly El,
and additionally, there is an enormous association between a teacher's El and his ability to
make effective classrooms.". Such teachers can well understand or evaluate their emotions
and those of others to act correspondingly. This characteristic of the trait EI component is
emotionality. According to Lerner et al. (2023), for decision-making, a skill of emotional
intelligence to be effective can be attained by managing emotions effectively. Thus, it is also
seen that the overall success of a teacher in the class is significantly associated with the level
of emotional intelligence.

Result Analysis

1.Analysis of Student-Teacher Communication Feedback and Expectation Bias

.Consistent and constructive communication between teachers and students is vital in fostering
academic success and personal growth. However, one significant issue that arises in this dynamic
is the bias in teacher expectations, often based on a student’s past performance. Teachers tend to
set higher expectations for students who have previously excelled and lower expectations for those
who have struggled. This expectation bias not only affects the way teachers interact with their
students but also influences the feedback and opportunities provided to them. When teachers have
higher expectations for certain students, they are more likely to offer them positive reinforcement,
detailed explanations, and additional learning opportunities. These students tend to receive more
constructive feedback, which boosts their confidence and motivates them to perform better. On the
other hand, students for whom teachers have lower expectations may receive less attention, less
detailed feedback, and fewer opportunities to improve, potentially reinforcing their struggles and
limiting their academic development. This creates a self-fulfilling prophecy, where students who
are expected to succeed do so, while those who are expected to underperform continue to do so,
regardless of their potential. The analysis of this feedback loop reveals that unequal communication
and biased expectations can have a profound impact on student outcomes. Students who receive
consistent, balanced feedback—irrespective of their previous performance—are more likely to
develop a growth mindset, which fosters resilience and continuous improvement. Conversely,
those who are subjected to lower expectations may internalize this bias, leading to diminished
motivation and a fixed mindset, which limits their ability to overcome challenges.In order to
mitigate the effects of expectation bias, teachers must strive to provide all students with consistent,
constructive feedback. By focusing on individual progress and maintaining high expectations for
every student, teachers can create a more equitable learning environment. This approach not only
promotes academic success across the board but also nurtures students' emotional and social
development, encouraging them to reach their full potential. Ultimately, the analysis highlights the
importance of reflection and self-awareness in teaching practices to ensure that feedback and
communication are free from bias, fostering a supportive and inclusive classroom culture.

2. Teacher Expectations and Other Contributing Factors to Student Achievement

Teacher expectations of student outcomes are as important as are other factors influencing the
outcome in school environments. Motivation among students, availability of resources, and
conducive learning environment are among some of the contributing factors to the success of
students. The prospect held by teachers in terms of high expectations for the performance of
their students will push them to work a little harder. It forces them to be able to perform up to or
even exceed what is set for them. If the students learn that their teachers believe in their abilities,
then they will attempt to take challenges head on, persevere over difficulties, and do their best
to do well. However, even though high teacher expectations can motivate students, other
benevolent influences must be present for an increase in academic performance to last the long
haul. Student motivation is the key to the equation by motivating the students. In this case,
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intrinsically motivated students desire to achieve more than to be obstinate in their tasks, and
they are most likely to use high expectations as inspiration to improve their performance.
However, students unmotivated towards school activities due to personal, social or emotional
reasons are most unlikely to take up the challenge, even if the teacher expects much of them.
Availability of resources-material support (textbooks, technology, conducive learning
environment) and emotional or academic support (tutoring or mentorship)-also significantly
enables student accomplishment of expectations. The students that do not have access to some
of these resources and thus cannot sustain the demands placed on them may find themselves
frustrated or disengaged from the learning process despite having high expectations on their
teachers' side. Yet another is the social-emotional environment in which students learn.
Supportive, inclusive classrooms can have a profound amplification of the positive effects of
high expectations. When kids feel safe, valued, and supported, they are apt to push themselves
to greater academic heights, taking risks and moving out of their comfort zones. Conversely, a
poor or unsupportive social-emotional environment can impede the ability of students to meet
expectations, even when motivation and access to resources exist.

In summary, though teacher expectation for a student is the most potent inspiration for the
student to succeed, it should be combined with other forces to be entirely complete. Student
motivation, availability of resources, and the learning environment all interact with expectations
from teachers in determining students' outcomes. Educators, therefore, have to take a balanced
approach that goes out to set new and challenging heights but is also individualized in the sense
of attending to the needs of every learner with motivation, tools, and support aimed at getting
them all to succeed. It is actually this balance that fosters a more equitable learning experience
in which all students' ability to reach their full potential is improved.

3. Analysis of Student Perceptions and the Adjustment of Teacher Expectations

Student perceptions of teacher expectations vary, with some students thinking that the
expectations are fair and appropriate, while other students perceive them as biased or unrealistic.
These varied perceptions have the potential to have substantial effects on student engagement,
motivation, and academic success, especially when the students believe that the expectations
agreed to by the teachers match their potentials and capabilities. However, if those expectations
are unreal or biased perhaps towards one group of students instead of the other, they might create
frustration, alienation, and poor performance.Teachers realize that the needs of the students in a
given class differ. Other students will develop faster than others. Teachers must make their
expectations adjust to the unique needs of the student and provide equality for all students to
create a productive classroom. Thus, aligning expectations to a student's developmental and
learning pace will aid in customizing the students' development and pace toward educational
support for each. Their advancement will then depend on their ability, rather than unrealistic
expectations that could demoralize students who are apparently unable to meet the set
standards.Adjustment of expectation is one critical differentiation aspect taken into account
during instruction; adjustment occurs after running assessments to monitor the evolution of
students in attainment of set objectives. Teachers track their progress for high performers while
changing expectations to come up with more demanding work for them and reinforcing support
for those who need it. This brings flexibility into making sure all students achieve the guidance
they need to succeed academically.While some students may regard expectations of their
teachers as fair, others would even see teacher expectations as skewed or too idealistic. Regu lar
change in teacher expectations will help to address these concerns as these are realigned
according to the prevailing needs and improvement of a student. This adaptation will then
produce more balanced and supportive learning environments as students then feel valued and
capable of meeting expectations.
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4. Analyzing Teacher Support Through Resources, Guidance, and Support

Teachers play a role in the success of their students since they can offer adequate resources,
guide them, and encourage them. When teachers provide resources, such as textbooks,
technology, study materials, and structured learning tools, then the environment is set to make it
possible for the students to realize their academic goals. This adequately creates a level playing
field for all students, regardless of background or initial ability, where everyone can succeed.The
same applies to teachers' instructions on dealing with academic challenges. An excellent
educator instructs his or her students as well but, in addition to that, one-to-one feedback is
provided while explaining difficult topics and concepts as well as strategies for improvement.
Every student has a different way of learning, different places, and different rates, therefore, the
instructions will be tailored to each student to ensure that everyone succeeds. The most common
reasons are: regular feedback helps the students know their areas of improvement in the skills
they possess, so they develop confidence over time in seeing their performance. Encouragement
is one of the key reasons that make students be successful. When teachers encourage students,
through the continued taking of risks and asking of questions in problem-solving situations, it
develops a growth mindset. Such encouragement can help the child have more confidence, to
concentrate, and be more resilient toward failure. It can also boost the motivation level of
students by the teacher due to believing his or her ability to complete. Such a system provides
the resources, direction, and support under which it is easier to achieve success in academics. At
the same time, the availability of these opportunities may vary from student to student depending
upon their intensity of motivation, degree of emotional comfort, and other surrounding factors
such as family support. Teaching can only provide both the tool and emotional support required,
but the success of the student directly depends on whether he engages him or herself adequately
in using the same resources. Therewith, such an educational system empowers all the students
by giving teachers rich resources in abundance, personalized guidance, and continuous
encouragement. It helps build much-needed skills and confidence to look over academic
challenges-it is both a short-term and long-term achievement for the students. However, student
motivation and engagement are very important factors in realizing the full benefits of the support.

5. Analysis of External Factors and Teacher Expectations in Boosting Student
Achievement

External factors in students' learning are influential on whether or not the student meets teacher
expectations. Two of the most influential external factors are availability of resources and
extracurricular support. Students are better placed to meet set academic expectations when they
have access to adequate provision of textbooks, technology, and a conducive study environment.
Another extracurricular support alternative, such as tutoring programs, study groups, and
mentorship, offers students more avenues for building their understanding of the subject matter
and receiving focused help where they might need it. From such amenities, students who do not
have such a facility readily available to them face constraints in achieving academic success
irrespective of whatever it is that their teachers expect from them. For instance, students who
come from economically deprived backgrounds will face challenges in writing assignments or
preparing for exams as they may not have access to neither technology nor quiet facilities to
study. Even those students without access to extracurricular support will miss out on
personalized support to ensure that they achieve their learning objectives. To eliminate the
external elements of factors influencing their performance with a level playing field through
resource provision and extra support, all the students will have an equal opportunity to meet the
expectations of the teachers.Teacher Expectations.Clarify, challenging yet motivating teacher
expectations create great opportunities for promoting student achievements. Definite, feasible
goals setting allows the students to know what is expected of them and provide a roadmap for
success. Those manageable steps make the process less intimidating for the students and more
interactive. It is when teachers break down large tasks into little, manageable steps that students
are more unlikely to be overwhelmed and to stay in the learning process. It is with clear
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expectations that helps them focus on measurable outcomes which, in turn, gives a feeling of
accomplishment as they reach each milestone.Achievable goals motivate the students by giving
them sense and direction. When students believe that the expectations of the teacher were
realistic and attainable, they would then accept and undertake the task of making efforts that
would lead them to meet the said expectations. When teachers talk of high but realistic
expectations, they help challenge students to a higher degree of performance while providing
supportive help to assist them in becoming successful. The equilibrium of challenge and support
created a positive learning environment that resulted in pushing children towards academic
growth and success. In conclusion, it is the availability of resources and extra-co-curriculum
support that dictates whether students meet teacher expectations. The effectiveness of teacher
expectations therefore lies in clarity and achievability. Setting clear, achievable goals inspires
students to work hard to fit into the expectations set by teachers. This does not only encourage
students but also sets them up to be able to thrive in an environment full of opportunities for all
students.

Discussion on Results

Analyzing the dynamics between students and teachers, including implications by expectations,
external factors, and supportive resources, there are multiple interactions that result in various
academic outcomes. It has been concluded that teacher expectations most influence student
performance, provided that expectations aligned with access to resources, clear communication,
and individualized support will be most effective. The data finds that students respond well to
high, realistic expectations. However, that alone is not sufficient; appropriate resources and
support structures need to be in place for them to completely fulfill the expectations outlined
above.A recurring message of the analysis has been the powerful role of exogenous factors or,
at least, availability of textbooks, technology, and out-of-class support. Students who have better
access to such materials are correspondingly better placed to meet their teachers' expectations.
It is in this sense that the lack of such resources, especially for disadvantaged students, often
presents a barrier to achieving academic goals otherwise spurred by high expectations. It means
that one of the critical sites of inequalities needs to address inequalities through ensuring, first
and foremost, that all resources meant to facilitate success are made available to students at
schools.In addition, extracurricular support from tutoring and mentoring appeared as another
important factor through which a differential gap can be closed between ability and expectations
among students. Students who are given extra academic help beyond the regular class time are
seen to perform better with the likelihood of achieving their learning goals. This implies that,
apart from low motivation or even failure to understand issues significantly, external academic
support is significant in playing a mitigating role in performances. Highly effective: very clear,
achievable and aligned with the developmental stage and abilities of the student. Setting clear
expectations gives the students a direction; however, achievable expectations foster a growth
mindset, and students become motivated to go on, even in the face of obstacles. The change in
expectations occurs continually, due to the progress students make. This ensures that the goals
remain attainable and reflect the needs of the students themselves.Paying attention to the
perception of students, yet again this final section emphasizes that equity and flexibility both
should be maintained in teacher expectations. Still, some students believed that teachers'
expectations were valid, and others perceived it as discriminatory and unattainable. Such
expectations minimize their level of motivation along with self-confidence. Teachers who revise
their expectations based on the grade of progress and kids' abilities can offer a more supportive
and inclusive classroom. This flexibility does not only help students meet the expected
achievements but also smoothen the work environment between the two, thus leading to better
engagement and improved performance. Hence, the balance which has resulted due to
expectations of a teacher and that due to other factors, has been very fragile. In the case of high
expectations, academic success is ensured, but at the same time adequate resources, as well as
extracurricular support and constant guidance, needs to be provided so that all students can meet
the expectations of a teacher. Teachers must be aware of different needs of students and can
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definitely change their strategies along with expectations so that all the students get a balanced,
motivating environment to produce student achievement.

Unexpected Finding

An unintended finding was that there was an effect to the contrary: student feedback actually
intensified teacher expectations. Where much of the larger portion of traditional research
examines the influence that teacher expectation has on students, it was discovered that within
classrooms where students were invited to offer feedback about teaching methods and learning
experiences, teachers adjusted their expectations more. This was an informative two-way
communication process that would better align expectations with performance since teachers
started getting more insight into potential individual student challenges, learning styles, and
areas. Sometimes, students-even those who had even been on underachievers-performed even
exceptionally well when teachers revised their expectation based on the students' input. It
therefore makes a good case for student input in defining their learning process. In other words,
what this finding indicates is that these student-centered adaptive approaches were more likely
to yield more productive outcomes. Another interesting insight comes from the impact of peer
dynamics on the relationship between expectations and achievement. In those classes, where
peer interactions were more cooperative and supportive, the teacher expectations appear to rise
in order to meet up with that more productive group achievement. This created a sense of success
amongst all, raising the achievement by individual students who were not achieving at their best.
The existence of peer support and competition made some students work harder than what the
teacher had optimistically calculated, thereby challenging the assertion that achievement
outcomes are influenced by teacher expectations. Such findings tend to underscore a need for a
degree of flexibility, student involvement, and dynamics in peer relationships because the very
interplay between teacher expectation and student performance may be more complex.

Scope for further research

Some of the findings of this research open up many avenues for further research on alignment
between the expectations of teachers and student achievement. Of particular interest for further
study are:

Longitudinal Studies: This would follow how the long-term effect of teacher expectations on
student achievements changes over time in multiple academic years. This would serve to clarify
whether expectations impact change with a student as s/he develops through different
educational stages or if constant mismatch or match affects overall success and development.
Teacher Bias: In addition, further research would be important about how unconscious teacher
biases concerning race, gender, socioeconomic status, or other disability differences affect
expectations. As such, research can therefore align interventions such as bias training and
reflective practices to help teachers maintain fair and just expectations for all students.

Cultural Context Impact: Discuss how cultural variations between teachers and students affect
the congruence of expectations. Other cultural norms may exist when teaching in multicultural
classrooms, creating mismatched expectations, therefore research on culturally responsive
teaching strategies may fill this gap. Student Self Perception: Later studies would be interested
whether students' self-concept and beliefs in their relative ability affect the congruence with the
teacher's expectations. Moreover, the experience of intervention that intended to enhance
students' self-confidence and self-efficacy under different teacher expectations could be carried
further with how it impacts the academic performances. Investigating How Educational
Technology and Data-Driven Insights Influence Expectations and Outcomes for Aligned
Teachers through Personalized Learning Platforms and Al Analytics More classrooms are
embracing new learning platforms and Al analytics. A study to reveal how these tools can
influence teachers to more individualized and realistic expectations could revolutionize the
traditional classroom interaction. Collaborative learning and peer influence: Further studies may
be necessary to fully examine the impact of peer collaboration on reducing the potential of
misaligned teacher expectations. Research into how peer groups affect achievement and how
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teacher expectations change within collaborative learning environments may generate new
solutions for improving alignment. Communication Models between Teachers and Students:
Further research in the more formalized and even continuous loops of feedback between teachers
and students can identify the effect that ongoing dialogue and reflection have upon the match
between expectations and achievement. Models for effective classroom communication may
help fill the gaps which exist within the areas of teacher expectations and student performance.

Conclusion

Teacher expectations, and student achievements relate to each other in an influential and
complex way, although they are not all the time in perfect alignment with each other. Many
things about the performance of students can be shaped by teacher expectations. Many times,
self-fulfilling prophecies result from the way in which teacher expectations lead: "high
expectations generate successful behaviors; low expectations breed failure.”. However, the
finding of the present study reveals that various factors such as socioeconomic status, learning
styles, cultural backgrounds, and teacher biases cause a disconnection between expectations and
outcomes. When the expectations are realistic and elaborated based on individual students'
needs, there is a very strong correlation with greater academic achievement. However,
imbalanced expectations can be too high or too low, and negative consequences may result in
demotivation, anxiety, and underperformance. It calls for teachers to be versatile in their teaching
approach, student-centered, accommodating different learning profiles, and personal challenges.
Open communication between the teachers and students, including peer interactions, would
improve alignment further and lead to better educational outcomes. This means that constant
professional development on setting a level of expectation that is fair and inclusive should come
with tailored learning strategies. This creates a much more balanced and supportive classroom
environment in this regard. To summarize, although teacher expectations become focus in
regards to students' achievement, ensuring they are in line necessitates a very dynamic and
adaptive approach that teaches about equity, feedback, and understanding of individual needs of
each student.
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