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Abstract - The study investigated the experiences of sign language interpreters working in the Presbyterian
College of Education, Ghana. The study engaged 9 experienced sign language interpreters, each with a tenure of
three years or more in the college selected through a comprehensive census sampling technique. Employing
thematic analysis, the study unveiled a set of significant challenges faced by interpreters including the
complexities arising from the limited sign vocabulary and variation in sign language, limited opportunities for
professional development, excessive workload coupled with long working hours and a pervasive sense of low
motivation. Interpreters have devised pragmatic strategies to enhance their performance. They include meticulous
advance preparation before lessons, enabling them to familiarize themselves with subject matter and the ability
to improvise signs when encountering unfamiliar terminologies. The study recommends concrete steps, such as
recognizing and appreciating the vital role these professionals play, mitigating workload and shortening working
hours and implementing strategies to boost interpreter motivation.

Index Terms - Sign Language, Interpreting, Inclusion, Deaf, Experiences

INTRODUCTION

Institutions of higher education serve as crucibles of knowledge dissemination, intellectual exploration and
cultural diversity. Within the academic environment, fostering inclusion and effective communication is of
paramount importance, particularly when accommodating students with deafness. The role of sign language
interpreters in facilitating access to education and campus life is instrumental. Sign language interpreters play a
pivotal role in bridging the communication gap between Deaf and Hard of Hearing (D/HH) individuals and the
vibrant academic community (Oppong & Fobi, 2019; Fobi, 2019; Moores, 1992; Amoako, 2019; Schick, 2004;
Schick et al., 2005). However, the complexities inherent in this role give rise to an array of challenges that
encompass linguistic, pedagogical, cultural and interpersonal dimensions. This study sought to delve into the
intricacies of sign language interpreters within the unique setting of Presbyterian College of Education.

|. LITERATURE SURVEY

I. The inclusion of individuals with diverse abilities and backgrounds in various settings has become a
foundation of modern societies (Nurhayati, S., 2020; Fedulova I. & Nosov, V., 2019; Hall, E., & Wilton, R.,
2011; Arpentieva R., & Tokar, O., 2018). Inclusive environments, especially within educational institutions,
workplaces, and community spaces strive to accommodate the needs of individuals with disabilities, including
those who are deaf or hard of hearing. Over the past ten (10) years, there has been a significant increase in the
number of D/HH students accessing education at the tertiary level in Ghana (GNAD, 2023). DHH students
continue to progress to various intuitions like the Presbyterian College of Education, University of Education
Winneba, Takoradi Technical University, Koforidua Technical University, University of Cape Coast, University
of Ghana, Kwame Nkrumah University of Science and Technology. At the same time, the need for
communication services to ensure their effective access and the full participation to these tertiary educations have
increased steadily (Amoako, 2019; Fobi & Oppong, 2019; Oppong & Fobi, 2019; GNAD, 2023) Central to the
facilitation of effective communication in such settings are sign language interpreters, whose role extends beyond
bridging linguistic gaps to encompass the creation of an inclusive and equitable experience for all participants.
Instead of being a technical profession, sign language interpreting service is currently practiced in developing
countries much like medical, education and law enforcement. Technical skills must be learned and put to use in
the profession, and these abilities are always applied in a social context that is dynamic and interactive (patients,
students, and citizens/suspects, respectively) (Dean & Pollard, 2011). As a result, becoming an interpreter calls
for education, licensing and accreditation (Napier, 2004; Harwood, 2017). According to McCartney (2016) and
Haualand & Allen (2009), deaf people's access to information is currently a human rights issue, hence regulations
are important (WFD, 2023). The Rehabilitation Act of 1973, the Individuals with Disabilities Education Act
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(IDEA) the Americans with Disabilities Act (ADA), and UNCRPD are just a few examples of legislations that
mandate that society accommodate deaf people through every means including the use of sign language
interpreters. Ghana, hoping to achieve something similar, passed the Ghana Disability Act (ACT 715) coupled
with its signatories to international treaties, including the United Nations Conventions on the Rights of Persons
with Disabilities. However, the complex nature of higher educational institutions introduces a range of challenges
that significantly impact sign language interpreters' abilities to deliver accurate, culturally sensitive and
contextually relevant interpretations (McCartney, 2016; Schwenke, 2012; Adade et al, 2022).

[11. Sign language interpreters navigate a linguistic landscape that is characterized by intricate grammatical
structures, idiomatic expressions and cultural nuances (McCartney, 2016; Fobi, 2021). The demand for real-time
interpretation often presents challenges in accurately capturing the richness of both spoken and signed languages
(Adade et al., 2022). Moreover, the inherent variations in sign languages across different regions further
complicate the interpreter's task (Carl & Johnson, 2017; McCartney, 2016; NASLIG, 2020). As a result,
interpreters must contend with the complexity of linguistic forms, ensuring that their interpretations maintain
fidelity to the original message while adapting to the linguistic preferences of diverse participants. Cultural
competency is a cornerstone of effective interpretation, particularly in inclusive settings where participants
originate from diverse cultural backgrounds (Schick, 2005). Sign language interpreters strike a delicate balance
between linguistic accuracy and cultural sensitivity to ensure that participants' cultural perspectives and
experiences are accurately conveyed (McCartney, 2016; Williams & Lee, 2019). Misunderstandings or
misinterpretations arising from cultural differences could inadvertently lead to exclusion and hinder the creation
of an inclusive environment (NASLIG, 2020). Educational sign language interpreters juggle between numerous
responsibilities, including attending classes, interpreting lectures and discussions, and collaborating with
educators to ensure curriculum alignment (Gile, 2018; Adade et al., 2022; Dean & Pollard, 2001). This
multifaceted workload often leads to mental and physical fatigue, potentially impacting the accuracy and quality
of interpretation services (Adade et al., 2022; Brown & Clark, 2020). Additionally, interpreters struggle to find
time for adequate preparation (Powell, 2013; Adade et al., 2022), leading to potential gaps in understanding
complex subject matter (Opoku et al., 2020). Long working hours, including extended periods of consecutive
interpreting, also result in burnout and reduced job satisfaction among educational sign language interpreters
(Fobi et al., 2019; Gile, 2018). The cognitive demands of interpreting, coupled with the pressure to maintain high
levels of accuracy, contributes to increased stress levels and emotional exhaustion (Adams & Martinez, 2021).
The toll of these challenges on interpreters' well-being impacts their overall performance and longevity in the
field. Recruitment and sustainability of sign language interpreters in tertiary institutions in Ghana is a tussle. For
instance, higher educational institutions with deaf students normally recruit and engage the services of graduates
with Bachelor of Education in Special Education who gained sign language skills through their undergraduate
training program to serve as permanent sign language interpreters (Adade et al., 2022; GNAD, 2017). In many
instances these interpreters are few and the workload goes beyond their capacity (NASLIG, 2020). There is also
no pay structure within the public space for sign language interpreters. So, when necessary, individuals
permanently employed sign language interpreters are placed under other payment structures matching their
academic qualifications. For example, sign language interpreters at tertiary educational institutions in Ghana are
generally employed as technicians, assistant lecturers and tutors under the pay structure and later assigned by
their respective supervisors as ‘sign language interpreters (Adade et al, 2022).

IV. The emotional toll of constantly engaging with intense situations leads to interpreter burnout and vicarious
trauma (NASLIG, 2020; Oppong et al., 2016; Jones et al., 2020; Gordon, 2017). Maintaining emotional resilience
while effectively conveying complex messages requires interpreters to cultivate a unigue set of coping strategies
and support networks. Interpreters often face ethical dilemmas when encountering sensitive or confidential
information during their work. In a study of (Sanders & Patel, 2021), balancing the duty to accurately convey
information with the ethical obligation to maintain confidentiality requires careful decision-making. Moreover,
maintaining professional boundaries, particularly in educational settings, is essential to uphold the integrity of
the interpreting process and prevent overstepping into teaching or counseling roles (Carter & Wilson, 2019). Sign
language interpreters operate at the intersection of multiple cultures, each with its own norms, values, and
communication styles. Navigating these sociocultural dynamics requires a deep understanding of both Deaf
culture and the cultural context of the inclusive setting (Martinez & Wang, 2020). Additionally, interpreters must
navigate the delicate balance between remaining unobtrusive while ensuring that their presence is acknowledged
and respected. Regular classroom teachers may lack familiarity with the interpreter's role, leading to misaligned
expectations and uncertainty about how to effectively integrate interpretation services within their teaching
practices (Johnson & Brown, 2017). This can result in reduced communication efficiency and engagement for
students with hearing impairments. Moreover, miscommunication or lack of clarity between teachers and
interpreters can hinder instructional coherence and student comprehension (Smith & White, 2019). The lack of
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targeted professional development resources for educational sign language interpreters often results in a range of
challenges. Interpreters often find it difficult to keep up with evolving best practices, technological advancements
and research in the field (Adams & Jackson, 2019). This leads to stagnant skill sets and hinder interpreters' ability
to provide optimal services in rapidly changing educational contexts. Educational outcomes for students who are
deaf are closely linked to the quality of interpreting services they receive. Interpreters who lack access to ongoing
professional development may struggle to employ effective strategies that support diverse learning needs,
including linguistic and cultural nuances (Baker & Clark, 2020). This challenge could undermine students' access
to information, engagement and overall academic success.
Aim of the study
The study aimed to comprehensively investigate and understand the experiences of sign language interpreters in
Presbyterian College of Education, Ghana

Objectives
1. To Identify Key Challenges Faced by Sign Language Interpreters in Presbyterian College of Education
2. To investigate the coping strategies adopted to navigate the challenges

Study Design: Case study

Study Location: This was a tertiary teacher educational institution located in the Akuapem municipality of the
Eastern region of Ghana. The institution was established in the year 1848 by the Basel mission of the Presbyterian
church. The institution is the first teacher education institution established in Ghana and second in West Africa
to have been established. It is an inclusive institution where diverse categories of ability students receive
education.

Study Duration: 2months (January to February, 2024)

Sample size: 9 participants.

Sample size calculation: The participants consisted of 9 experienced sign language interpreters who have been
working in the Presbyterian College of Education for three years and above. These interpreters possess an in-
depth understanding of the college's dynamics and provided valuable insights into the challenges they face. A
census sampling technique was utilized; thus all 9 sign language interpreters met the criteria and were included
in the study (Creswell, 2013; Bryman, 2012; Merriam, 1998). This approach ensured that the entire population
was represented and that no potential insight was excluded. The participants were further segregated into 5 males
and four females.

Procedure methodology

Prior to the interviews, a letter of intent was submitted to the institution through the Head of Department,
Educational studies introducing the study and expected outcomes. The study met the ethical approval from the
relevant institutional review board of the college to ensure compliance with ethical standards. The institution
replied formally permitting the study team access to the institution and participants. On the actual data collection
commencement, participants were provided with informed consent forms outlining the purpose of the study,
confidentiality measures and their right to withdraw at any point. Participants' identities and specific details were
anonymized to ensure confidentiality. This procedure was designed to ensure the collection of accurate, reliable
and relevant data that addresses the research questions effectively. These procedures are a crucial aspect of the
research process, as the quality of the data collected directly impacts the validity and credibility of the research
findings (Creswell, 2013; Bryman, 2012; Merriam, 1998). The interviews were conducted within the month of
July 2023. Each of the interview’s sections lasted between 35 to 45 minutes.

Data Analysis Procedure

Thematic analysis was preferred to analyze the data from the interviews. This approach involved identifying
patterns, themes and meanings within the qualitative data (Creswell, 2012; Haualand, 2009; Napier, 2016; Fobi,
2022). The data were coded, categorized and organized into themes (Creswell, 2013; Bryman, 2012; Merriam,
1998) that reflected the challenges faced by sign language interpreters and their strategies in overcoming the
challenges. The thematic analysis involved in-depth data interpretation to identify common experiences of sign
language interpreters. Interpretations were done by cross-referencing codes, categories and themes to ensure
accuracy and reliability. The data was presented and supported by direct quotes from respondents as provided
during the interviews.
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FINDINGS
Participants Demographics
The demographics indicated that the majority 5 (56%) of the participants were males and females making 4 (44%)
of the participants. The lowest qualification from participants was first degree 4(44%) followed by M.Ed. 3
(34%). Those with MPhil were 2 (22%). This implies that majority recently graduated from the university and
got engaged as interpreters. Participants specialized in areas such as Special Education 6(67%), Guidance and
counselling 2 (22%) and Basic Education 1 (11%). Majority of the participants are graduates of Special Education
program who have learnt sign language and have been engaged to carry out the duty of sign language interpreting.
Participants has been interpreting in the college between 3 years and 12 years. Their ages ranges between 25 and
45. This implies that they are in the college are largely in their youth brackets.
Table 1: Participants’ Demographics

Item No. Percentage
Gender
Male 5 56
Female 4 44
Highest Educational Qualification
First Degree 4 44
Master of education (M.Ed.) 3 34
Master of philosophy (MPhil) 2 22
Area of specialty
Special Education 6 67
Guidance and counseling 2 22
Basic education 1 11

Duration of interpreting in college

1-3yrs 4 44
3-6yrs 2 22
6-9yrs 0 0
9-12yrs 3 34
Age range
25-30yrs 1 11
30-35 1 11
35-40 1 11
40-45 6 67
Findings
Research question Responses No. %
What are some of the Key Sign language variation and 9 100%
Challenges Faced by Sign limited vocabulary
Language Interpreters in Limited continuous professional 9 100%
Presbyterian College of development
Education? workload and long working 9 100%
hours
Low motivation in their work 8 89%
What are some of the Advance preparation 7 78%
practical strategies adopted Advocacy on team teaching 5 56%
by sign language Exercises and personal care 3 33%

interpreters to minimize the
impact of the challenges
they face?

The challenge of Sign Variations and limited sign vocabulary emerged prominently in the experiences of sign
language interpreters in the data. Analysis of interviews revealed that diverse regional and cultural backgrounds
of students result in variations in signs and idiomatic expressions. This leads to simultaneous comprehension
difficulties and misinterpretations, impacting effective real-time communication in the classroom. The
interpreters highlighted the complexity of managing these variations, requiring quick adaptation and a deep
understanding of various signing styles.
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It is not easy combining unfamiliar signs when the content of the course material is unfamiliar to

the interpreter. Unlike social interpreting where people are not examined, students will be

examined and it gives too much stress to the interpreter to simultaneously meet the demands of

more than one deaf consumer while keeping up with the pace of the tutor, (Participant 3).
Participant 3 further averts that it becomes worse when the deaf is not getting some of the signs being used by
the interpreter. Some of the signs are misconstrued. Despite the efforts of the interpreters in keeping up to the
needs of the deaf students, the college does not have reference materials which interpreters can refer to in order
to get a unique concept for most of the signs. Reference materials play a key role in advancing the knowledge
and skills of employees especially employees in the academia. It is non-existent in the area of sign language
interpreting in the Presbyterian College of Education. Participants lamented;

We do not have reference materials with concepts that can be used as a single sign. Deaf students from

the various parts report to the college with different sign systems which confuses us and we do not have

materials that both the deaf and sign language interpreters can refer to come out with a single sign. It is

even worse for interpreters in the first-year level (Participant 6).
All the participants (9) wished that the college could pay much attention to providing materials and bridging the
challenges face by the interpreters in their effort to undertake their work. If the college could provide the needed
materials and employ more sign language interpreters, it would have reduced the challenges since the interpreters
will work as a team and fill the gaps of each other in areas of need (participant 5)
One participant however held a different view. The participant 7 felt that since there is diverse language systems
in the country, there is bound to be different sign systems and sign language interpreters must be ready to switch
between the languages or resort to fingerspelling to convey the message.

Once we have different languages spoken, there will certainly be different sign languages too so we the

sign language interpreters must use fingerspelling when we sign concept which are not easily understood

by the deaf student.
Continuous professional development plays a critical role in the effectiveness of employees of any institution. In
the case of the study area, it emerged that other course tutors are opportune to undertake professional development
to improve on their delivery and effectiveness. However, sign language interpreters who work as tutors of the
deaf are not provided with continuous professional development. The lack of continuous professional
development presents a significant challenge for sign language interpreters. It was evident that all the 9 sign
language interpreters experienced frustration and stagnation due to limited opportunities for skill enhancement
and career growth. This professional development in the views of participants would have aided them to
effectively deliver with ease. Interpreters are not also oriented on the courses they are interpreting prior to the
commencement of the courses teaching. They have this to say;

The workshops and seminar the college provide does not include sign language interpreting but

focuses on course teaching which only tutors attend. This is to say that | do not receive any training

from the college to improve my interpreting skills (Participant 5)
Participants further shared the difficulty their none-involvement in professional development sessions by the
college affects them. It was reported that they found it difficult to interpret certain concepts which they are not
previewed to. Since the tutors do not also involve them in the planning of their lessons, they have difficulty in
immediately grasping the content and interpreting it to the best at the same time as the tutor is doing. A participant
said

It is difficult to grasp the content of the subject matter immediately the tutor begins to teach

especially if you did not study that area at the tertiary level. This often makes me face difficulty in

catching up with the pace of the tutor, (Participant 9)
It also emerged that the professional development that tutors go through does not include issues pertaining to
working with sign language interpreters (team teaching). Participants reported that many of the tutors are not
preview to working with educational sign language interpreters. They plan alone and teach alone without
involving the sign language interpreters who are the co-tutors of the course. This limited awareness on the use of
educational sign language by tutors poses challenge to sign language interpreters. They use terminologies that
that are not familiar to the interpreters and sometimes use local languages during teaching which the sign language
interpreters are not familiar with. It is difficult because none of the professional developments consist of using
sign language interpreters. “It makes them plan without involving the sign language interpreters and that affects
the work of the sign language interpreters” (Participant 8)
The responses also revealed a significant challenge related to interpreters' workload and long working hours. All
the 9 participants indicated they had high workload and long working hours per week. The data indicated that
interpreters often face an overwhelming workload, with an average of 9 hours per day spent on interpreting tasks,
including lectures, other school meetings and extracurricular activities. Coupled with scheduling classes off the
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normal classes hours. This excessive workload has led to reported instances of burnout and fatigue among
interpreters. Additionally, the data suggested that the current scheduling practices do not adequately account for
the mental and physical demands of sign language interpretation. The situation further worsened with the
introduction of a double-track system in the colleges of education in the year 2019 (MOE, 2019). Participants
narrated the following; “We work more hours than what we supposed to do yet no compensation. | sometimes
work 36 to 45 hours a week” (Participant 9 &3).
In spite of the high stressful days that sign language interpreters go through in the day, some tutors arrange after
school lectures for the students and call on the sign language interpreters to interpret after.
Sometimes | am called in the evening to carry out interpreting assignments which is arranged by tutors
without my knowledge. If I do not turn up, the deaf student loses so I am compelled to return to continue
the work without any consideration (Participant 6)
Findings further indicated that interpreters often feel demotivated due to factors such as limited professional
growth opportunities, low financial rewards and insufficient recognition of their vital role in fostering inclusive
communication. This lack of motivation has led to a decline in morale among interpreters. Participants indicated;
“There is no motivation for us as sign language interpreters. Despite the overtime we work, we are not
compensated” (Participant 4)
The participants indicated how this lack of motivation is affecting their work and the performance of the deaf
students in their learning process.
“No reference materials for us so I used to purchase materials from my personal funds but for some time
now, | have stopped because it is expensive considering my low salary” (Participant 7)
Three (3) of the participants indicated that they have developed complications in their health status as a result of
the constant pressure resulting from their work.
Due to the constant pressure, | have developed complications that necessitate me to visit the hospital on
a monthly basis for a check-up yet no support is extended to me. | spend my meager salary treating myself
(Participant 3).
Sign language interpreters employ various strategies to ameliorate their challenges and to succeed in their work
and to advance the success of the deaf students. The study found various strategies which includes;
The data underscored the pivotal role of advance preparation as a potent strategy for surmounting potential
challenges. The data highlighted that interpreters engage in thorough preparatory work such as reviewing course
materials sourced from tutors and other past materials. They become familiar with subject-specific terminologies
and discussing potential challenges with tutors prior to the lesson. This proactive approach enabled the
interpreters to anticipate better handle linguistic nuances, facilitate seamless communication in the lesson context.
The analysis further revealed that interpreters who invest time in advance preparation report reduced stress levels
and increased confidence. Participants reported,;
| often prepare in advance prior to the lesson. Some of the tutors give me handouts which | use to prepare.
I also consult other old materials available for that course and complement that with internet searches.
This makes me prepared and | do not find myself wondering during the lesson (Participant 5)
Others however say because they have been interpreting in the school for many years, they have navigated
through to acquaint themselves with the various subject matter and once the tutor put the topic for discussion,
they are able to explain. Their challenge is however the slow learning pace and the diverse sign systems the deaf
people use.
Participants also reported the creation of temporary signs to effectively convey concepts that lack direct
equivalents in existing sign vocabulary as a strategy of overcoming their challenges. Interpreters utilize visual
metaphors to convey abstract concepts by associating them with recognizable visual elements. Combining
existing signs to form compound signs helps convey complex ideas effectively. These temporary signs allow
interpreters to accurately convey complex concepts, ensuring students' comprehension while keeping pace with
the tutor.
I often create signs with my students specifically for that concept and course. that enables us to deal with
concepts that do not have signs. Once the class is over those signs cease (Participant 2)
However, some of the participants say they use fingerspelling of the concept as a strategy to fill up the gap. This
category reported that deaf students are good in fingerspelling and are able to understand the concepts.
Once a concept does not have a sign, I quickly fingerspell it in order to catch up with the tutor. If | waste
too much time, | will miss out on information (Participant 1)
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Discussion

The study revealed that sign language interpreters in the Presbyterian College of Education face challenges in
their duties. The studies revealed that there is a high workload on sign language interpreters as against other tutors
of the college. As indicated in the findings, sign language interpreters work between 36 and 45 hours per week.
This contravenes the conditions of services for colleges of education (2013) of Ghana. Per the conditions of
service for colleges of education in Ghana (GTEC, 2008), a teaching staff (tutor) is mandated to work a maximum
of 12 credit hours per week. Responsibilities above the stated credit hours is considered an overload. The findings
further revealed that sign language interpreters work continuously without rest for courses that are 3-hours and
5-hours respectively. Per the Registry of Interpreters of the Deaf code of conduct, sign language interpreters must
take a break every 30 minutes of work (RID, 2020). However, due to inadequate sign language interpreters in the
school, the interpreters serve as classroom teachers. They interpret every subject area regardless of one’s mastery
of the area. This could be attributable to the concerns of the constant health challenges they faced. The college
has 9 sign language interpreters who are supposed to interpret for students in 12 classes with students who are
deaf. This accounts for the over stretching of interpreters beyond their abilities. The study also purports to what
is believed to be low awareness on the use of educational sign language interpreters by the tutors. Most tutors of
the college never worked with deaf people prior to their engagement in the college hence, they seem to have
limited exposure to working with sign language and deaf culture. Some teach in inclusive classrooms with little
attention to the deaf students and the sign language interpreters. This supports the findings of Ernest (2005) who
reported that a lack of awareness of the use of educational sign language interpreters as team teachers posed stress
to sign language interpreters in the classroom. As proposed in the study of Fobi (2021), tutors and lecturers must
collaborate and work together knowing the challenges and strengths of each other in order to promote the effective
learning of the deaf student.
Despite the workload and long working hours, there are no opportunities for their continuous professional
development (CPD). Professional development aim at ensuring that employees keep up to date with new evolving
knowledge and skills. Such an opportunity is not available to participants of this study. Participants reported
never undertaking any professional development by the college to improve their skills in the area of sign language
interpreting. This could account for some of the negative experiences they encounter pertaining to the knowledge
gap. Other category of staff are provided with subject-based workshops by the mentoring university and the
college but sign language interpreters do not get such opportunities. It is interesting to note that the mentoring
university, (University of education, Winneba) also run inclusive education and provides services to deaf students
yet has not factored in sign language interpretation service for the mentee college which also provide sign
language services to deaf people. This could be termed as neglect of the needs of deaf students and sign language
interpreters. It is more worrying because the role sign language interpreters play in the education of deaf students
is not recognized and appreciated. The harmonised statutes of colleges of education have not made provision for
sign language interpreters hence sign language interpreters are given statutes as tutors or technicians (Harmonised
Conditions of Service, 2013). This supports the findings of (Adade et al., 2022) who reported that sign language
interpreters in Ghana’s tertiary institutions are not recognized. It is therefore important that the Ghana Tertiary
Education Commission institute measures to recognise the contribution of sign language interpreters in Ghana’s
tertiary education system and make provisions for their conditions of service since they face numerous challenges.
Furthermore, the study reported that the presence of variation of sign language use in the college posed a
challenge since interpreters would have to navigate between unfamiliar signs simultaneously in the classroom.
This finding agrees with Shrin (2001) who reported that sign language interpreters are saddled with interpreting
unfamiliar concepts and reading varying signs from deaf students. Since the college takes feed of deaf students
around the country, these students come with different signing systems and that exacerbates the challenges of
sign language interpreters.
Despite these challenges, participants adopted self-practical strategies which helped them overcome the
challenges and ensured resiliency and worked for the success of deaf students. Participants reported undertaking
thorough preparation prior to lessons. Though some tutors do not avail lesson materials to sign language
interpreters and do not involve them in the preparation of the lessons, sign language interpreters often undertake
their own research through consulting old materials and internet sources. This they reported helped them insights
of some nuances of the lesson. This supports the proposition of (Dean & Pollard, 2011) that sign language
interpreters must do prior preparation of some potential nuances prior to the assignment.
Finally, participants reported adopting improvisation by creating signs for concepts in the lessons in order to
progress. Most concepts in sign language lack identifiable signs (Fobi, 2021) hence most interpreters rely either
on fingerspelling or demonstration of the concepts. The issue is worse in Ghana where the Ghanaian sign language
is not standardized (GNAD, 2023). It is still in its standardization stage and borrowed much of its signs from the
American sign language. It therefore poses challenge to interpreters and they have to devise unconventional signs
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for concepts. Most especially in the area of the sciences and English language. Improvisation was reported to
greatly aided the work of the participants as interpreters.

CONCLUSION

The lack of continuous professional development for sign language interpreters is a critical concern that hampers
their ability to provide effective and up-to-date services. This highlights the need for immediate action to establish
structured and ongoing training opportunities. Also, the lack of motivation for sign language interpreters
highlights a potential risk to their job satisfaction and overall performance. Finally, the variation in sign
languages, high workload, and long working hours highlight the multifaceted challenges faced by sign language
interpreters. The diverse nature of sign languages and the demands of their role can lead to stress, burnout, and
potential miscommunications.

RECOMMENDATION

It is recommended that the PCE, in partnership with Department of Special Education (UEW), establish a
continuous professional development (CPD) program that caters to the evolving needs of sign language
interpreters. It is also recommended that the PCE should implement strategies to boost motivation among
interpreters.

Also, the college should make available resources that will help them learn and adapt to different sign language
variations and increase their sign language vocabulary. Additionally, workload management strategies, such as
proper scheduling and limits on consecutive interpreting for long hours, should be implemented to prevent
burnout.

Finally, other higher institutions should make it a mandate to deploy student interpreters to PCE to support the
small number of SLlIs in the college
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